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Executive Summary

with support from  aims to address the 

critical needs of children aged 3-8 years from temporary migrant families through the 

‘Play.Learn.Connect.’ intervention that empowers the parents/caregivers to engage 

in playful learning experiences that supports the holistic development of the children. 

These early learning and play-based interactions will allow children to develop the 

necessary skills (including socio-emotional skills) that are essential in life.


In 020, had partnered with Outline India to conduct a 

Needs Assessment Study to help guide this intervention. As a follow up to this study, 

a Baseline study was undertaken to assess the current levels of learning and 

development among these children. We also looked into engagement of 

parents/caregivers with their children, as well as their attitudes and perceptions 

towards responsive parenting. The role of play based learning in the early learning 

and development of children is one of our focus areas. Additionally, in Depth 

Interviews were conducted with Mobile Crèche Facilitators to further understand the 

role they are playing towards the learning & development of children, as well as the 

attitude of parents/caregivers towards play-based learning.
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(iii) Learning Patterns of Children: About 86% children said that they liked studying in 

the classroom setup. Across the age-groups, ~86% children in the age-group of 3 to 

4.5 years, ~82% in the age-group of 4.5 to 6 years and ~90% in the age-group of 6 to 

8 years  said they prefer formal education.  Despite this fondness for studies, it was 

found that ~61% of them were still not attending e-classes during the pandemic. 

Additionally, with children spending most of the time at home with mothers, about 

69% stated taking help from their mothers for studying whereas about 27% took help 

from fathers and 25% from their siblings. In the age-group of 3 to 4.5 years, ~57% of 

the children claimed that they seek help from their mothers in their studies. This 

percentage increases to ~76% in the age-group of 4.5 to 6 years and to ~62% in the 

age-group of 6 to 8 years. For those who take help from their father, the percentage 

of ~21% children in the age-group of 3 to 4.5 years increases to ~24% and ~30% for 

the age-group of 4.5 to 6 and 6 to 8 years respectively. A majority of the children 

relied on books received from education centres or schools, while 11% reported 

games/videos as a mode of studying.

(i) Relationship between time spent by Parent/ Caregiver with Child vis-à-vis their 

working status: Overall, ~33% of parents/ caregivers spent >6 hours/day with their 

child, out of which ~69% are non-working (~31% spend time between 0-6 hours/day) 

and 19% are working (~81% spend time between 0-6 hours/day). The time decreases if 

a parent/ caregiver is working, and increases if he or she is non-working. Only ~13% of 

the non-working parents/ caregivers stated that they spent 2-4 hours/day playing or 

interacting with their children while ~30% working parents/ caregivers said they could 

devote 2-4 hours/day to their children. 


(ii) Understanding Child’s Behaviour and Managing their Emotions: About 69% of 

parents/ caregivers suggested that the best alternative to deal with a child is to 

ignore their emotions and about 73% stated that showing anger is a good way of 

dealing with the emotions of children. ignoring the feelings/emotions of their children 

is a better alternative to actually dealing with them.

Key Findings
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This proportion increased over subsequent age-groups 95% (4.5-6 years) and 100% 

(6-8 years) respectively. Among girls, ~66% of those in the age-group of 3 to 4.5 

years played with girls. This percentage increased to ~75% for the two subsequent 

age-groups. About 74% children also agreed that it is okay for a boy child to cry 

while ~81% children admitted that they cry. About 58% children agreed that it is okay 

for a girl child to throw things in anger and ~42% disagreed. It is interesting to note 

that our respondents suggested that while it is okay for a boy to cry when hurt, it is 

not okay for a girl to get angry. The difference could potentially be attributed to the 

social upbringing of both girls and boys. During In Depth Interviews with Parents/ 

Caregivers, it was stated that girls are expected to be well behaved as they have to 

get married to go to another person’s home. Comparing the inferences from the 

quantitative surveys with the information obtained from the qualitative interviews, 

we can conclude that the children mirror the gender based beliefs of their parents.

(iv) Playing Patterns & Personal Practices: Parents/caregivers, irrespective of the age 

group, give paramount importance to the time they spend with children. For older 

children (6 to 8 years), the findings show that the importance of formal education 

increases with age. Overall, the important activities of engagement between 

parent/caregiver and child were found to be storytelling (~78%), outdoor games 

(~77%), singing songs and rhymes (~68%), and digital games (~63%). The data also 

shows a general trend of mothers being the most frequent play partners (~73%) of 

the child.


(v) Gender Lens: Around 75% of parents/caregivers felt that children should only 

play with mates of the same gender while ~89% of the parents believe that dolls are 

for girls and toy cars/bikes for meant for boys.(~75%) still believe that boys need 

harsher punitive measures than girls for discipline. About 54% parents/ caregivers 

strongly agreed that girls need more supervision than boys. The given analysis 

supports the set gender norms that defines girls as delicate and in need of more care 

and supervision as compared to boys who though receive stringent punishments, 

have the liberty to play/act at their own will. While conducting the interviews with 

children, ~81 % of boys in the age group of 3 to 4.5 years said they play with boys.  
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(vi) Parenting & Disciplining Styles: The study finds that roughly ~94% 

parents/caregivers agree that scolding is important to discipline a child, followed by 

~84% of them agreeing to hitting a child when they do something wrong. 67% of 

parents/caregivers also strongly agreed that their child is scared of them or their 

spouse.  To keep a child in check, parents may adopt strategies wherein a child is 

reprimanded and is therefore somewhat scared of either of them. During child 

interviews, it was observed that 90% of children said that when their parents were 

angry they scolded them verbally while parents of ~44% children preferred 

explaining to the children why something was not right or incorrect.


Socio-Emotional & Behavioural Development of Children: About 53% 

parents/caregivers agreed that their child sometimes faces problems in verbally 

explaining emotions, followed by lack of self-confidence (~51%) and difficulty in 

responding to others’ needs (~50%). Poor confidence was found to be the most 

prevalent in the age group between 3 years to 4.5 years which decreases with time 

while difficulty in responding to others’ needs is almost equally distributed among all 

the age groups. Most parents/ caregivers agreed that their child sometimes gets 

easily offended/ disturbed by others (~64%), followed by often losing temper (~58%) 

and often getting into fights (~57%). During the children interviews, it was also found 

that the percentage of children easily offended decreases with age 


(from around 67% for 3-4.5 years age group to about 59% for 6- 8 years age group), 

while the issue of temper increases with age (from ~54% for 3- 4.5 years age group 

to ~63% for the 6- 8 years age group). Activities using play cards and emotion cards 

were also conducted with the children to test emotional and cognitive development. 

More than 80% of the children were able to identify the depicted emotions of 

happiness, sadness and anger, whereas less than 50% of the children were able to 

identify the cards depicting emotions of excitement, disgust, surprise and jealousy.  

Among those who could not identify the emotions labelled by us as “excited”, 

“disgusted”, “surprised” and “jealous” as per our expectations, approximately 30% 

of them belonged to the age-group of 3 to 4.5 years, in each case. For all other 

emotions the responses were approximately equally distributed across the 

age-groups. 
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A general trend was observed where children shared their feelings with their 

mothers. It was also observed across age-groups that in each situation presented to 

them, a majority of the children claimed that they either “talked to someone older at 

home” or “talked to friends”.


(vii) Role of Play based Learning: Based on the findings of IDIs with the mobile 

crèche workers, it was observed that Parents/Caregivers traditionally giving more 

importance to the conventional classroom method of learning, therefore convincing 

families about the significance of play based learning was a major obstacle during 

the on-field implementation process. It was observed that Parents/ Caregivers 

initially hesitant to enrol their children in the Mobile Crèche as they do not grasp the 

value of learning by playing. The challenge further increases for MC Facilitators when 

they have to communicate with migrants from different regions, who may not be at 

ease in Hindi.
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Introduction
Background

Early childhood, which is defined as the period from birth till eight years of age is 

considered to be a period of remarkable growth as brain development of the child is 

at its peak. Research has shown that, during these years, the environment and the 

people that surround children have great influence on their overall learning and 

development. Early Childhood Care and Education (ECCE) focuses on the holistic 

development of children in this age-group in terms of their- social, emotional, 

cognitive and physical needs in order to build a solid and broad foundation for their 

lifelong learning and wellbeing. 


As per the 2011 census, children in the age group of 0-6 years constitute around 158 

million population of India. The RTE Act implemented in 2009 while does not include 

children below 6 years under its aegis, does include ECE and says, "with a view to 

prepare children above the age of three years for elementary education and to 

provide early childhood care and education for all children until they complete the 

age of six years, the appropriate Government may make necessary arrangement for 

providing free pre-school education for such children." The 12th Five Year Plan of the 

Government of India (2012-2017) acknowledges the importance of Early Childhood 

Education. In 2013, the government of India approved the National Early Childhood 

Care and Education (ECCE) Policy which includes the National Curriculum Framework 

and Quality Standards for ECCE wherein the policies will be formulated and 

governed by The Ministry of Women and Child Development (MWCD). The 

Integrated Child Development Services (ICDS) schemes on Early Childhood 

Education introduced by the Government of India focuses on six basic services 

namely- pre-school non-formal education, immunization, nutrition and health 

education, supplementary nutrition, and referral services which benefited 349.83 

lakh 3-6 years’ children on the pre-school component of the program.
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Mobile Crèche (MC) is an organisation working for the rights of marginalised 

children to Early Childhood Development at national as well as grassroots level. 

MC implements community-oriented early childcare and education models to 

provide a safe, child-friendly haven to the children of marginalised migrant 

workers. MC’s approaches are centred around 4 pillars: nutrition, health and 

hygiene, education and community awareness. They believe that targeted 

intervention between the time when the child is born to the time they go into 

formal schooling can have a huge impact on the child’s development. They 

ensure that the children in their centre are fully immunized; gives them monthly 

doctors’ check-ups and monitors their health and weight; feeds each child two 

meals per day and gives extra food to malnourished kids; teaches them about 

basic hygiene practices; and educates them in a way that stimulates their 

cognitive and social-emotional skills and prepares them for school. The group 

also organizes community awareness programs to teach caregivers about the 

importance of children’s years. Mobile crèche plays a significant role in creating a 

safe environment for improving children’s early development and learning 

outcomes. 


with support from aims to 

address the critical needs of children aged 3-8 years from temporary migrant 

families in . This group encounters many challenges as they are unable 

to access various services, entitlements, and benefits from a number of 

government programmes and schemes due to lack of identity and residence 

documents. intends to support the holistic development of these children by 

empowering parents/caregivers to meaningfully engage in playful learning with 

them. These early learning and play-based interactions are expected to support 

the children to develop the necessary skills (including socio-emotional skills) that 

are essential for success in life. The project intends to shift perceptions of 2000 

temporary migrant parents / caregivers of children aged 3-8 years about the 

educational value of play in children’s early development and learning outcomes. 

This early childhood care & education (ECCE) intervention is focused on 

introducing parents/caregivers to ideas of “nurturing care” – including early 

learning and play-based interactions – thereby creating a stimulating and safe 

environment for children to develop skills essential for future educational, 

professional and personal success. 
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Research Questions

What is the demographic and 

psychographic profile of migrant 

labour families inhabiting

The study aimed at answering the 

following questions:

How do children of various age 

groups behave in response to various 

situations and manage their 

emotions?

What are the play patterns of these 

children? What activities do they 

partake in, and what is the level of 

engagement of parents/ caregivers in 

these activities?

What are parent/caregivers’ views on 

the need for disciplining children? 

What techniques do they use to 

discipline their own child?

How do parents try to supervise their 

children’s activities? To what extent 

are they able to do so?

What are the levels of socio-emotional 

development among the children and 

how does it differ across various age 

groups?
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Research Objectives

Demographic and psychographic 

profile of the target group (children, 

parents/ caregivers).

Caregivers’ knowledge, attitudes and 

practices related to responsive 

parenting

 Influence of caregiver supervision and 

disciplinary practices on the 

socio-emotional development of the 

child.

Caregivers’ knowledge, attitudes, 

practices and engagement related to 

play based learning. 

Parents’/caregivers’ preference for 

parent education programs/ 

workshops

The study looked at providing in-depth 

understanding of the following core themes:



Review of Literature
The early environment of the child includes his family and close relationships which 

play a significant role in forming a child’s personality. Research suggests that, on 

average, parents in higher quality relationships tend to have better-adjusted children. 

Parent–child relationships are central to psychological development and several 

studies have shown that suboptimal parenting is an important risk factor for 

psychological disorder in clinical and representative community samples (Blatt & 

Homann, 1992; Enns, Cox, & Clara,2002). 


Parenting can be explained in terms of behaviours a mother or a father owes toward 

the child, and duties he or she fulfils as a parent for the child. It is fundamental to 

understand the techniques parents use in their everyday interactions with the child 

as the parenting styles adopted by them are essential in the development of the 

children. Parenting is the parental involvement dimension that includes the attitudes, 

values, and practices of parents in raising young children. Nurturing, warm, and 

responsive parent-child relationships in child-centered activities relate to positive 

learning outcomes in early childhood (Zeynep Kurtulmus, 2016).


Play is also equally important for a child’s social and emotional development. 

Children who play at home and whose parents give importance to play in their 

development are likely to demonstrate prosocial and independent behaviours in the 

classroom (Fantuzzo and McWayne, 2002). Parent participation with their children in 

arts and crafts activities has an influence on children’s literacy development as well 

(Nord et al., 1999).
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Migration is the geographic movement of people across a specified boundary for the 

purpose of establishing a new permanent or semi-permanent residence. The history 

of migration is the history of people’s struggle to survive and to prosper, to escape 

insecurity and poverty, and to move in response to opportunity. The economist J.K. 

Galbraith describes migration as “the oldest action against poverty”. Worldwide 175 

million people or just less than three percent of the total population live outside their 

country of birth. Migration happens more due to regional disparity in development. 

People move from backward underdevelopment regions to developed and 

prosperous areas in order to improve in their living conditions.


In the developing countries in general and India in particular the inter-state migration 

should be viewed in the above context of regional disparity and inequality in 

development. As per Census 2011, the size of the workforce was 48.2 crore people of 

which 45.36 crore was inter-state migration.


The annual net flows amount to about 1 % of the working age population. According 

to the estimates made by of 

based on the 2011 Census, NSSO surveys and 

economic survey, it shows that there are a total of about 65 million inter-state 

migrants, and 33 % of these migrants are workers. estimates show 

that Uttar Pradesh and Bihar account for the origin of 25 per% and 14 % of the total 

inter-state migrants, followed by Rajasthan and Madhya Pradesh, at 6 % and 5 %. A 

study by the Centre for the Study of Developing Societies (CSDS) and Azim Premji 

University in 2019 estimates that 29% of the population in India’s big cities is of daily 

wagers.

Demographics and Migration Patterns
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Understanding Socio-Emotional development of 
Children’s

Socio-emotional skills are closely connected to a child’s cultural background, family, 

schools, communities, and early life experiences. It is the change in their ability to 

react to and interact with their social environment. Children learn to identify and 

discuss emotions through interactions and conversation in the context of positive 

relationships and supportive environments at a very early age. Children develop their 

socio-emotional skills by watching, imitating, and responding to the social behaviours 

of others. As children experience temper tantrums, mood swings, and an expanding 

social world, they must learn about their emotions and those around them. 

Socio-emotional development is defined as the formation and development of 

socially significant personality traits that enable them to learn various emotional 

responses, the ability to recognize one’s emotions, learning to control 

situational-based emotional responses, establish and maintain emotional contact 

with other people.  


Emotional intelligence is a set of skills associated with monitoring one’s own and 

others’ emotions, and the ability to use emotions to guide one’s thinking and actions 

(Salovey & Mayer 1990). Emotions impact our attention, memory, and learning; our 

ability to build relationships with others; and our physical and mental health (Salovey 

& Mayer 1990). Developing emotional intelligence enables us to manage emotions 

effectively and avoid being derailed, for example, by a flash of anger. Because 

emotional intelligence appears to be such a strong predictor of success, researchers 

have looked at how caregivers can encourage its development. Specifically, 

observed how parents respond to their children’s emotions in an effort to 

understand how emotional intelligence develops. He found that parents respond to 

children’s emotions one of four possible ways.
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1.  Dismissing parents see children’s emotions as unimportant and attempt to 

eliminate them quickly, often through the use of distraction.


2.  Disapproving parents see negative emotions as something to be squashed, 

usually through punishment.


3.  Laissez-faire parents accept all emotions from child, but fail to help the child solve 

problems or put limits on appropriate behaviours


4.  Emotion coaching parents value negative emotions, are not impatient with a 

child’s expression of them, and use emotional experience as an opportunity for 

bonding by offering guidance through labelling emotions and problem-solving the 

issue at hand. 


Social and emotional development is a complex construct that includes different 

areas of growth. According to  “Children see how their parents 

display emotions and interact with other people, and they imitate what they see their 

parents do to regulate emotions.”


While a child’s temperament can affect their ability to regulate their emotions, it is 

significantly guided by the parenting styles that they receive and the interactions 

they observe. Children who are more prone to negative emotions can be particularly 

vulnerable to episodes of anger or hostile and neglectful parenting and interactions, 

making the importance of emotional and behavioural regulation even more 

pronounced in such cases. Healthy socio-emotional development is associated with 

responsive caregiving who are supportive, positive, provide stimulation, play and 

engage with children, share their experience and form an emotional attachment with 

the child.
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Studies have shown gender differences in children’s emotion expression as early as 

preschool age, with girls showing greater sadness and anxiety/fear than boys and 

boys showing greater anger/aggression than girls, at least for middle-class children 

(Brody, 1999; Cole, 1986). However, studies that examined parents’ responses to 

specific emotions have found evidence that parents show more encouragement of 

girls’ fear and sadness than boys’ and of boys’ anger than girls’ (questionnaire 

studies: Birnbaum &Croll, 1984; Cassano, Perry-Parrish, & Zeman, 2007, Fuchs 

&Thelen, 1988; Klimes-Dougan et al., 2007; Zeman & Garber, 1996; Observation 

studies: Adams, Kuebli, Boyle, &Fivush, 1995; Chaplin et al., 2005; Fivush, 1989; 

Fivush, Brotman, Buckner, & Goodman, 2000; Radke-Yarrow &Kochan-ska, 1990). 


Social competence is the ability to cooperate with peers, express feelings, share 

generously, and show empathy. The development of empathy is a crucial part of 

social development in children. Empathy is defined as the ability to identify with the 

feelings of others and develop a prosocial-altruistic behaviour without expecting 

anything in return. Empathy helps the child develop positive peer relationships. Play 

is one of the means through which children develop relationships with others. 

Emotional self-regulation is also an important aspect of socio-emotional 

development. Emotional self-regulation is defined as the ability of a child to monitor, 

evaluate, and modify their emotional reactions that are developed by responding to 

situations with socially acceptable reactions and developing the ability to withhold 

emotions or unnecessary spontaneous reactions. 


The emotional development of a child happens in several ways; overcoming 

impulsive behaviour; the emergence of stable emotions alongside situational ones; 

developing the ability to use the emotional expression as a means of communication 

(E.P. Ilyin). Observation play plays a vital role in how children learn new things. 

Observation play helps the child understand how to interact with other people. 

Socio-emotional development proves beneficial in helping children solve problems 

and regulate their emotions; skills that help them achieve success.
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Playing Patterns/Activities & Engagement of a child

Play is a fundamental concept in early childhood development and education that 

provides children with a rich world of engagement, fun, communication, learning, and 

exploring. Children practice and reinforce their learning in multiple areas during play. 

It gives them a place and a time for learning that cannot be achieved through 

completing a worksheet (Laurel Bongiorno, 2000). Early childhood play is an 

effective way of supporting the three core principles of child development: 

strengthening core life skills, reducing sources of stress, & supporting responsive 

relationships (Center of Developing Child, Harvard University). Play can foster 

children’s resilience to hardship and help develop their brains. 


As partners in the child’s learning, parents play a crucial role in how to play is 

defined, valued, and practiced. Play helps children feel connected to someone who 

cares about them and builds connections. Providing learning materials such as 

books, toys, or indulging in storytelling, drama or play, etc. incites cognitive and 

socio-emotional skills among children. Free play is an important component in 

developing problem-solving skills among children. It is during free play time that 

children can express themselves in the way that they choose depending upon the 

time and situation they are in (Ferdousi Khanom, 2020). Free play is when children 

have full freedom to pay for whatever they want. “They can choose everything-they 

to have the freedom to select their play materials, interest area, and even the plot 

(Syeda Sazia Zaman, 2020). Research has found that parents are more likely to buy 

gender-type tops and neutral toys for their children than toys typically associated 

with another gender (Weisgram and Bruun, 2018). Parents are more likely to 

encourage play sessions in which the available toys are associated with their 

children’s gender (Caldera, Huston and O’Brien, 1989)


It is important to understand that both boys and girls can miss out on important 

experiences from early childhood if their play is limited to only some of the 

opportunities available to them. Gender-related cognitions such as gender identity, 

gender schemas, 
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Parenting & Disciplining Style

gender knowledge, and gender stereotypes determine the gender-type play 

behaviour exhibited by the children.  Children show some gender-typed preferences 

for toys in infancy, gender-types play behaviour increase once the gender identity is 

established in the toddler and preschool years (Todd, Barry and Tommessen, 2016). 

Children gain insights about their gender knowledge about activities/plays 

associated with males and females in our society throughout their early childhood 

(Martin and Ruble 2004). Gender stereotypes are formed easily among children 

through their personal experiences of dominant toys and play in their lives. 

According to the Gender schema theory, children are motivated to develop gender 

schemas about toys and activities in the children’s environment and are more likely 

to engage in toys and activities that are closely associated with their genders and 

less likely to engage in reducing gender stereotypes.

Parenting practices according to Darling and Steinberg are defined as a behaviour 

that varies according to the socialization goals that parents have in different 

domains. These practices are a mechanism through which parents help their children 

attain their set socialization goals. Disciplining is an aspect of parenting that can be 

administered in different ways and reflects the parenting typologies that evolve from 

the combination of parenting dimensions. For many, the word ‘discipline’ refers to 

punishment intended to decrease misbehaviour (Larzelere& Kuhn, 1993). Parents use 

physical punishment as an adjunct, not as an alternative to non-physical punishments 

(Ghate et al., 2003).


Parenting control strategies are those wherein the parent alters, changes, or 

influences the child’s behaviour, thoughts, or feelings. Controlling strategies foster 

controlled regulation and behavioural maladjustments by undermining the child’s 

ability for autonomous regulations, and pressing the child to think, feel, or behave in 

a particular way. Parents use external pressure i.e. harsh, explicit, or tangible control 

such as spanking, hitting, grabbing with force, etc., and internal pressure i.e. 

shaming, criticism, guilt induction, invalidation, manipulation, and love withdrawal to 

exert control and coercion.  

18



Although it may seem unlikely, parents may also use gender-differentiated control 

strategies following gender roles in society. According to the gender schema 

theories; gender-differentiated control autonomy and strategies are most likely 

influenced by parent’s gender-role stereotype. Parents with preconceived traditional 

attitudes about gender roles show gender-differentiated parenting to reinforce 

gender-role consistent behaviour—for instance, harsh/physical punishment for boys 

and gentle control/guidance for girls. Biosocial theories well define the beliefs and 

expectancies about the different nature of behaviour associated with men and 

women and boys and girls which leads to differential treatment amongst them. 

Parental control of girls is characterized by kindness, empathy, and interpersonal 

closeness whereas parental control of boys is characterized by power, assertiveness, 

aggressiveness, and dominance.


Differential control of boys and girls may, or may not be the result of parental 

attitudes about how to treat boys versus girls, but a reaction to the pre-existing 

gender difference in child behaviour. Most parents have some beliefs about the kind 

of characteristics they would like to see in their children and the parenting practices 

that they should use to attain them (Hetherington & Parke 1999). However, there are 

many paths to inculcate these characteristics and hence, there does not appear to 

be an only-one parenting formula (Hetherington & Parke 1999). Thus, parenting 

practices have to be adjusted to the temperament and needs of the individual child.

Parental Supervision

The current generation of children is growing up in an era when mobile devices are 

normal parts of daily communication and interaction (Buckingham, 2008). Modern 

families are spending more time indoors with multiple electronic devices (Rideout & 

Hamel, 2006) and less time interacting face-to-face in outdoor settings (Clements, 

2004). With the rapid development of information technology, approximately 51% of 

the world population are using the Internet and over four-fifths of the world's youth 

population is online (International Telecommunication Union, 2019).
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According to the latest report by the Internet & Mobile Association of India (IAMAI), 

there are around 71 million young children, aged between 5-11 years, who go online 

using the devices of a family member. India ranks highest with 504 million active 

internet users who are 5 years old or above (53 million more than 451 million in March 

2019. Of the 504 million active internet users, 65% users were men, and 35% users 

were women.


The importance of parental monitoring is directly related to the nature of various risk 

behaviours. Parental monitoring or behavioural control refers to the use of control 

strategies such as monitoring children’s activities and whereabouts as well as using 

rules and restrictions to manage children's behaviours (Shek, 2005). If parents 

regulate the child’s online activities with warmth and consistency, the children will be 

less addicted to the Internet. On the contrary, parental control affects the children’s 

sense of autonomy, identity, and psychological control (Barber, 2002). Although the 

development of new technology has impacted the way parents monitor and 

supervise young children, some parents are likely to use mobiles to calm their 

children. According to research, less control and more frustrated parents tend to 

reach for mobile technology like smartphones or tablets to pacify their children.
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Methodology
Outline India undertook a mixed method approach which included both quantitative 

and qualitative methods of data collection to measure the impact of 

‘Play.Learn.Connect.’ initiative on the learning and development of children. Outline 

India delved deeper into the program documents provided by to better 

understand the requirements of the study and designed an effective plan of action to 

meet the key objectives of the study.

Outline India undertook random sampling technique from the list of contact details of 

the parents who participated in ‘Play.Learn.Connect’ intervention; provided by the 

client. The following table 1 represents the sampling technique and sample size for 

the baseline assessment. 

Table 1. Sampling Technique and Sample Size

Sampling 

Tool Type

Quantitative Survey
Temporary migrant parents/Caregivers of 

children between the age of 3 and 8 years
250

05
Temporary migrant parents/Caregivers of 

children between the age of 3 and 8 years
Qualitative (IDI)

250
Children of Migrant Parents/Caregivers 

between the ages of 3 to 8 years
Quantitative Survey

05Mobile crèche facilitatorsQualitative (IDI)

07

Temporary migrant parents/Caregivers and 

their children between the age of 3 and 8 

years 

Observation checklist 

Stakeholder Number of 
Respondents
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For the purpose of this assessment, the following tools were developed by Outline 

India to cater to the research objectives. 


i. The quantitative survey and guided in-depth interview tools designed for the 

migrant parents/caregivers of the children between the age of 3 and 8 years 

focused on the following themes: 


   (a)  Demographic profile & post lockdown status 


   (b)  Understanding the child’s behaviour and Managing Emotions


   (c)  Play patterns: activities and engagement 


   (d)  Discipline style and personal practices 


   (e)  Parental supervision 


   (f)   Socio-emotional development 


Tool Development 

These tools helped us understand their attitudes, perceptions, and understanding 

towards nurturing care, play-based learning, child-rearing practices, gender-based 

beliefs as well as enablers and barriers the migrant parents/caregivers faced while 

participating in this intervention. 

ii. The quantitative survey tool designed for the children of migrant’s caregivers 

between the age of 3 and 8 years gave an insight into the child's socio emotional 

development and inclination towards play-based learning. The tool included various 

contextual and situation based scenarios that were aimed at understanding the 

child’s perceptions, beliefs, and the level of knowledge. The tool further, was 

developmentally appropriate and activity-based.
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iii. The in-depth interview guide formulated for the Mobile Crèche facilitators 

provided a clear understanding of their current level of engagement with the children 

and parents/caregivers. It also focused on understanding the community barriers 

and challenges faced while working with the migrant workers.


iv. Lastly, the Observation checklist helped gain a holistic view of the nature of 

parent-child interaction and engagement levels. 

Data Collection Approach and Quality Assurance

All the tools used for the study were finalized in collaboration with Sesame 

Workshop India to ensure cognition. Post tool development, .Outline India developed 

training material to train the field staff. The following training manuals were 

developed to ensure effective data collection:


1. Project Overview Guide: The guide provided an overview of the project that the 

field staff had to embark upon. The guide included details such as objectives of the 

study, target stakeholders, location of the study, client name, etc.


2. Question-by-Question guide: The question-by-question guide was created 

keeping in mind the discussion regarding the tool. Context and intent of each 

question was captured and explained. In order to ensure quality data collected, OI 

checked the data on regular intervals to identify and resolve inconsistencies. The 

quality of the data collected was ensured at 2 levels which aided in monitoring the 

data in real time. 


The qualitative was collected by trained OI researchers and consultants after 

receiving training which focused on the study objectives, protocols for acquiring 

consents and relevant probing techniques. OI ensured that all ethical protocols and 

privacy & confidentiality guidelines were followed to ensure the safety of all the 

partners and extended personnel involved. 
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Data Collection

Data collection was carried out using a mixed-method approach, in which both 

quantitative and qualitative interviews were included. Interviews were carried out at 

both at Mobile crèche sites, as well as at the homes of the respondents. Trained OI 

staff was employed for the data collection. The target respondents were migrant 

parents/caregivers of children between the ages of 3 and 8 years living in

children of the migrant parents/ caregivers between the ages of 3 and 8 years, and 

on site facilitators of Mobile Crèche.


Data was collected from a total of 263 households (parent/caregiver + child) at the 

following 19 Mobile Crèche sites across as shown in Table 2 below.

Mobile Crèche Site

Ajnara Ambroisa

Ajnara Lee Garden 

ATS Dolce Zeta-1 

ATS Happy Trails

ATS Home Kraft , Sector-150

ATS Rhapsody

B. G Shirke, Narela A-4

B. G Shirke, Narela G-6

B. G Shirke, Bawana G9

B.G Shirke , Narela pocket 13

Bestech-79

G1 Crèche-(Candor)

Hemisphere

M3M Marina

Rise Resort Residency

Roselia Centre Sec-95A Hayat Pur

Sector 150 (Godrej Nest)

Sector 150 ATS Lee Grant

Vatika India Next

10

13

13

12

13

13

22

21

20

22

12

10

12

9

21

10

10

8

12

Location Number of 
Household covered
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As seen in the above table, the selected sample was distributed across

with accounting for ~32% of the respondent households, ith ~33%, ~20% 

from , and with ~15%.

Respondent Profile and Demographics

Out of the 263 parents/caregivers interviewed, ~86% of the respondents were 

mothers, whereas only ~12% of the total respondents were fathers. The remaining 

respondents consisted of other caregivers such as grandmothers, aunts, and siblings. 

Since the study focused on the families of migrant workers, ~95% of respondents 

lived in a nuclear family setup where the parents were daily wage workers with no 

other caregiver to facilitate the learning and development of the child/children (Table 

3).

Further, to reduce the biases in the study, the respondents were spread across 

genders. Table 4 below gives age-wise distribution of children. Of the 263 

respondents, ~44% children interviewed were boys and 56% were girls. Further, the 

children were spread across three age groups.

Relationship of the respondents with child

Frequency: 79 Frequency: 93 Frequency: 91

Percentage: 30.04% Percentage: 35.36% Percentage: 34.60%

Age-wise distribution of the children included in the study

Frequency: 225 Frequency: 7

Percentage: 85.55% Percentage: 2.66%

Frequency: 31

Percentage: 11.79%
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3 to 4.5 Years 

Father

4.5 to 6 Years

Mother

6 to 8 Years

Caregiver



~20% of the total parents/caregivers had attained primary education, ~3% managed 

to achieve secondary education, and only ~3% of primary caregivers completed 

higher secondary education. Hence, a total of 48% parents/caregivers had some 

level of education. The study also highlighted that of the 263 parents/ caregivers, 

only two had managed to achieve their graduation/ postgraduate degrees (Table 5).

Given the role of Mobile Crèche in facilitating early childhood developmental care to 

the children of frequently moving families, the data suggested that 91% of the 

children are enrolled in these mobile crèche facilities. Figure 1 gives a detailed 

description of enrolment. Accounting for the nature of migration, ~15% of the total 

number of children received formal education. The low enrolment rate recorded for 

the formal education system has been discussed at length in the migratory pattern 

study.

Education

Table 3. Education level of Parents/Caregivers included in the study 

Parent Education

<5th grade

5th Class

8th Class

10th class

12th class

Graduation

Post-graduation

No education

52

33

22

8

8

1

1

138

19.77 19.77

12.55 32.32

8.37 40.68

3.04 43.73

3.04 46.77

0.38 47.15

0.38 47.53

52.47 100

Frequency Percent Cumilative
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Migratory Patterns

The assessment also captured the origin and frequency of migration of the 

respondents. Bihar (33.32%) followed by Uttar Pradesh (30.42%), West Bengal 

(13.69%) and Madhya Pradesh (12.93%) are the top states of origin of the 

respondents in the study to (Figure 2). The mean is about one year 

and 2 months and the median of migration from one city to another and also for one 

site to another is one year. 

Enrollment 90.87%

Formal 14.64%

LKG 17.14%

AWC 5.39%

Class 1 20%

UKG 17.14%

Private 
Tuition/
Classes

1.96%

Class 3 5.71%

Prep 
School 37.14%

Mobile 
Crèche

92.65%

Class 4 2.86%

Non-Formal 85.36%
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The table 6 below gives a description of the migratory pattern of the respondents. 

The data shows that the average time spent in a city/site to be 0-1 years. Based on 

the quantitative data obtained, ~66% of respondents migrated from one city to 

another and from one site to another between the last 5 months to one year. This 

indicates equal significance of the inter-city migration and intra-migration among the 

respondents.

Table 4. Migratory trend of respondents

Years and Months

33.32%

30.42%

13.69%

12.93%

9.64%

<=5 months

>5 months and <=1 year

>1 year and <=2 years

>2 years and <=5 years

>5 years and <=10 years

>10 year and <=12 years

6.84

67.68

12.55

10.27

0.76

1.9

5.32

67.3

15.59

8.75

1.14

1.9

One City to Another (%) One Site to 
Another (in %)

Bihar

Uttar Pradesh

West Bengal

Madhya Pradesh

Others
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Examining the time spent by the primary caregivers with their children, it was 

observed that ~22% spent less than 2 hours/day, ~ 26% spent 2-4 hours/day, ~22% 

spent 4-6 hours/day and ~33% of primary caregivers spent more than 6 hours/day 

with their children. The in-depth interviews highlighted the parent's/caregivers desire 

to spend more quality time with their children to form a socio-emotional bond and 

facilitate their personal growth and development. 

The study also focused on understanding the relationship between the time spent by 

the parents/caregivers vis-à-vis their working status (Table 7). Overall, ~33% parents/ 

caregivers spent >6 hours/day with their child, out of which ~69% are non-working 

and 19% are working. The rest ~31% of non-working women spend time between 0-6 

hours/day while the rest ~81% working women spend time between 0-6 hours/day. 

The time spent with the child decreases if a parent is working and increases if a 

parent is non-working. Only ~13% non-working parents reported spending 2-4 

hours/day with their child while ~30% working parents said they managed 2-4 

hours/day with their children.

“I don't bother my husband with anything about the children. How will he work if he 

gets tensed about all these little things? It is my responsibility to look after the 

children.” 
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The way we interpret and respond to our feelings has a key impact on our behaviour, 

choices, and how well we cope with life. Children are exposed to different situations 

as they grow up which makes their emotional lives more complicated. Recognizing 

and naming emotions helps to healthily deal with them. Assessment of the total data 

collected shows that 77% of parents/ caregivers agreed that children cry to gain 

attention from them. 66% of respondents also believed that diverting the attention of 

a distressed child is a better way of dealing with emotional outbursts as compared to 

helping the child to cope with the same. 

Understanding Child’s Behaviour 
and Managing Emotions
Understanding Child’s Emotions

. Time-spent by parents/ caregivers with their children

Percent (Overall) - 21.67

Non-Working (in %) - 11.11 

Working (in %) - 25,65

Percent (Overall) - 25.1

Non-Working (in %) - 12.50 

Working (in %) - 29,84

Percent (Overall) - 20.15

Non-Working (in %) - 6.94 

Working (in %) - 25,13

Percent (Overall) - 33.08

Non-Working (in %) - 69,44

Working (in %) - 19.37
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Further assessment of the study suggests that according to parents/ caregivers, 

children find comfort in sharing their emotions with them. There was no significant 

difference between age-groups. The data implies that according to 96% of the 

respondents, children share their feelings while interacting or engaging in a 

conversation with their parents. At the same time, ~95% of the parents, across all the 

three age-groups of the children, also believe that their children show their emotions 

during play. The quantitative data obtained supports this hypothesis emphasizing the 

role of play in the emotional development of the child/children.


While focusing on the parents' competencies concerning dealing with their children's 

emotions, the data collected using 5 -point likert scale questions suggest that 69% 

of the parents/caregivers strongly feel that ignoring the feelings/emotions of their 

children is a better alternative to actually dealing with them. Similarly, 73% of the 

respondents agree that it is common for parents to have angry outbursts if they try 

to help their children deal with their emotions. Figure 3 below illustrates the analysis 

of parental competencies concerning the children’s emotions.

“No, they don’t tell me if they got scolded in school. They don’t tell me that 

because if they do, they will get the scolding again from me. So they don’t inform 

me. When my daughter gets back, she informs me that my son has got the 

scolding. So I ask why did the teacher scold or punish him. So she tells me that he 

was being mischievous or not doing the work given by the teacher. These kinds of 

things he doesn’t share, thinking if he will share this he will get a scolding from me 

as well. Rather he comes home and finishes up his tasks.”
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Parents/ Caregiver’s 
understanding of their 
child’s emotions

Child cry only to attract attention

Distracting child is a great way to cut feeding outburst

Important for the child to avoid feeling sad when possible

Child express feeling during play

Children can learn how to manage their feelings 

Helping children understand their feelings is useful

Child experiences wide variety of feelings

Not important for the parents to know feelings of child

Legend
Strongly Agree

Somewhat Agree

Mostly Disagree

Strongly Disagree

Do Not Know

0 10 20 30 40 50 60 70 80 90 100
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All children express feelings in similar way

Children often express emotions by talking 

Showing anger is not a good idea for children 

Okay for children to have mixed and big feelings

Adult reactions irrevelant in managing feeling

Unusual behaviour like bed-wetting has no meaning 

Children should learn to hide their feelings

It is best to ignore the feelings of children

0 10 20 30 40 50 60 70 80 90 100

Legend
Strongly Agree

Somewhat Agree

Mostly Disagree

Strongly Disagree

Do Not Know

Parents/ Caregiver’s 
understanding of their 
child’s emotions
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Personal Practices

A general trend was observed under personal practices of parents/ caregivers while 

understanding a child’s behaviour and managing their emotions. An average of ~85% 

to 92% of parents/ caregivers strongly agreed that children experience a range of 

emotions and need proper care and guidance to express and manage their 

emotional outbursts. The study included questions related to the personal practices 

undertaken by parents/caregivers to manage their children's emotions. It was found 

that 90% of respondents felt that dismissing negative feelings such as sadness, 

hatred, anger & fear was a better solution than helping children understand and cope 

with these emotions. Corroborating with the quantitative data obtained, the in-depth 

interviews also suggested that parents/ caregivers fail to identify emotional cues and 

do not provide support to deal with them. Parents also confirmed that children did 

not feel comfortable sharing their feelings with them unless probed by the 

parents/caregivers. 


Three words were found to be most commonly associated with children’s expression 

of their feelings— these are “happy”, “sad”, and “angry”. Around 95% of parents/ 

caregivers, across all age-groups of children, associated happiness as expressed by 

their children with behavioural clues clues such as play, smile, and level of activeness. 

~69% of parents/caregivers identified sadness and associated it with behavioural 

cues such as isolation, irritability, crying, no play, etc. ~76% parents/caregivers of 

younger children (3 - 4.5 years of age) identified the emotion of sadness as opposed

I use incentives such as sweets, chocolates, biscuits, etc. to get my son to 

cooperate with me.”
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to ~66% parents/caregivers of elder children. Similarly, ~52% of parents/caregivers, 

across all age-groups of children, identified anger and associated the same with 

behavioural cues such as shouting, isolation, violent outburst, crying, silence, etc. 


The above-stated inference suggests that happiness, sadness, and anger are the 

most common emotions expressed by children in their day-to-day life. The least used 

terms— shocked, anxious, jealous, bad & surprised— can also suggest a failure in 

identifying specific emotional clues by the parents. Another reason can be that 

parents interpret positive emotions far more easily in comparison to negative 

emotions. Figure 4 illustrates the most used words by a child while expressing 

feelings.

Words child usually use while expressing Feelings

Happy

95%

Sad

69%

Angry

52%

Love

21%

Frightened

13%

Nervous

12%

Nice

9%

Surprsied

52%

Jealous

4%

Joyful/Fun

3%

Excited

3%

Anxious

2%

Shocked

1%

Bad

2%

Worried

1%
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Playing patterns/Activities and Engagement with Child

“The growth depends upon the nurturing of the child. Only we take proper care of 

the child; their brain will develop properly. With studies, the games also hold equal 

weightage for the development. The brain is productive when it is fresh. It will 

become fresh only when the child has a proper balance of games and studies. If 

he only stays inside for the whole time, he will not be 100 percent productive.”

Play promotes socio-emotional well-being and the overall development of the child. 

This section focuses on understanding the involvement of parents/caregivers in 

playing patterns and activities will give an insight into the parent-child bond, 

play-based learning, importance of formal education in comparison to play, etc.
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Playing Patterns: Personal Practices

All the parents/caregivers involved in the study agreed on the importance of playing 

with the children and therefore indulged in various age-specific play-patterns.  Based 

on the information collected using a five point rating scale, it was observed that 

children between the ages of 4-8 showed disinterest while playing with their parents. 

~34% of children between this age group preferred playing alone or with market toys 

and showed relatively low engagement when subjected to play using 

basic-household items. The information obtained through the Observation checklist 

also suggests that the level of excitement among the children between the ages of 

4-8 was average as compared to the excitement level among children between the 

ages of (3-4) who showed excitement and a high level of engagement during play.

Additionally, comparing the child's learning through play or in a classroom setting, it 

was noted that 30-41% of the respondents agreed that play-based learning is 

essential for children across all age groups. Further analyzing the importance of 

classroom-based education (Table 8) from the parent's perspective across various 

age groups, ~77% of respondents believe that study is more critical than play for 

children between the ages of 6 to 8 years.  A radical change in this relationship 

between age and class-room based education was observed, wherein ~22% of 

respondents believe classroom education is important for kids between the ages of 

4.5-6 years while ~38% of respondents have the same belief for children under the 

age of 3-4.5 years.

“I use household items to play with my child. We use clay and make bowls from it. 

I give him food in those bowls and teach him how to eat food by himself using his 

spoon. I also use dolls to teach my son how to get up in the morning, brush his 

teeth, etc.”
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Table 5. Education level of Parents/Caregivers included in the study 

Parent/ Caregiver’s 

Playing Patterns 

and Activities      

with Children

Take out time to play 

with child everyday
78.48 76.34 60.4421.52 21.51 23.08

Play does not require toys 65.82 66.67 48.3524.05 35.48 27.47

Know of games which 

require no resources
64.56 74.19 42.8634.18 23.66 30.77

Don’t know of activities 

that promote learning
54.43 69.89 59.3436.71 27.96 29.67

Ask questions and talk to 

during play
53.16 46.24 50.5530.38 27.96 25.27

Child enjoys playing 

alone/with friends
53.16 51.61 46.1532.91 29.03 29.67

Play with child while 

doing chores
51.9 67.74 39.5634.18 30.11 35.16

Do not feel confident 

about what to play
51.9 61.29 40.6639.24 23.66 32.97

Play can help in learning 49.37 64.52 49.4540.51 30.11 34.07

Observe child while playing 48.1 67.74 58.2436.71 58.06 31.87

Child can play alone 44.3 58.06 48.3536.71 33.33 34.07

Let child decide what to 

play and how
40.51 54.84 57.1421.52 23.66 27.47

Play with child using 

household objects
37.97 54.84 52.7520.25 22.58 32.97

Studying is more important 39.24 62.37 76.9237.97 21.51 18.68

Do not feel comfortable 

talking during play
63.29 68.82 36.2632.91 21.51 25.27

Does not like to play with me 62.03 72.04 58.2432.91 25.81 34.07

Play helps bond with child 55.7 66.67 63.7436.71 21.51 32.97

3 yrs - 4.5 (in%)

Strongly 
Agree

Somewhat 
Agree

Strongly 
Agree

Somewhat 
Agree

Strongly 
Agree

Somewhat 
Agree

4.5 yrs - 6 (in%) 6- 8 yrs (in %)
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Activities with Children

On analyzing the play-patterns and parental engagement, the caregivers whom 

children spent most time with were found to be mothers, followed by siblings, 

neighbours, other family members, and, finally, fathers. The stated conclusion based 

on the data received is in accord with the data obtained while understanding the 

total amount of time spent by the parents/caregivers with their children.


The supervised Observation study highlights how children across various age groups 

took the initiative to engage in play activities with their parents. Children recorded 

high levels of enjoyment, confidence, cooperation, and communication during play. 

Although parents showed physical closeness and warmth while interacting with their 

children, the overall parent-child interaction for the other age groups was below 

average as compared to the children between the age group of 3-4.5 years. 


The level of parent-child interaction interpreted during the Observation checklist is in 

accord with the quantitative data obtained. During the in-depth interviews, the 

parents talked in length about the struggles as a migratory family and how they are 

obliged to work extra hours to sustain themselves daily.  On average, the parents 

were able to spend around one hour with their children.  Acknowledging their 

limitations, the parents/caregivers indulge in play-based learning using utensils, 

vegetables, etc. to teach them number counting, colour identification, shapes, etc. 


The quantitative data obtained gives an insight into the common trends of activities/ 

play patterns observed throughout the given sample. The detailed trend can be 

observed in figure 5. The parent-child play comprises storytelling (~78%), outdoor 

games (~77%), reciting rhymes & singing songs (~68%), and playing games on mobile 

phones (~63%). Further breakdown across various age groups indicates ~83% of 

parents engaged in storytelling activities with children between the age group of 3-6 

years and ~69% with children between the age group of 6 to 8 years.
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Gender Lens and Beliefs

Gender-related cognitions such as gender identity, gender schemas, gender 

knowledge, and gender stereotypes determine gender-type play behaviour. Parents 

play a central role in restricting the child by limiting their growth based on their own 

beliefs. Quantitative analysis of the gender-related cognitions on the play pattern 

suggested that ~89% of parents/ caregivers believed that dolls are meant only for 

girls, while bikes are ideal for boys. An average of 75% of parents/ caregivers also 

agreed that the children should only play with other children of the same gender. 

~79% of the parents/ caregivers of younger children (less than 4 years of age) 

believed so. This number falls marginally to ~73% for children of higher age-group. 

Around 82% of respondents strongly agreed on gender-related cognitions 

associating the outdoors and aggression with boys and kitchen utensils with girls. 

However, the quantitative data suggest that the top four findings in this section are 

not gender-specific (illustrated in figure 6 below which shows the aggregate 

percentage of parents/caregivers who strongly agree and somewhat agree with the 

statements).

“Of course, there are different games for both girls and boys. For instance, the 

skipping rope game is meant only for girls, boys cannot play it. These games 

are tailor-made for us. I used to play the same games when I was a kid.”
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The in-depth interviews conducted with the parents/caregivers gave an insight into 

the restrictions and time limitations imposed on the girls in the families, but the same 

did not apply to the boys in the same family, irrespective of their age. The elder girls 

in the families (age group: >6) were responsible for looking after their siblings while 

the parents were out for work. The in-depth interviews support the statistical data 

suggesting the gender biases associated with the toys/activities of play. When 

probed about gender-specific games, parents/ caregivers agreed that the children 

should only play gender-specific games and not interact/ engage in activities with 

the opposite gender. They strongly believed that gender-specific play enhances the 

skills and socio-emotional development of the children.
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Playing patterns: Beliefs of parents/ 
caregivers and gender lens

44

Playing with toys is better learning 
experience

Talking to child makes activity better Mother can play better than father

94.3% 89.7% 89.3%

79% 88.9% 75.2%
Girl should play indoor doors dolls for girls and car/bikes for boys Child should play with same gender

93.1% 80.2% 84.3%
Children express emotions 

during play
Boys should play 

more outdoor games
boys and girls can enjoy 

kitchen utensils

84.7%
Aggressive play is 
only for boys



Review of Parenting and Disciplining Styles

The early years in a child’s life build the foundation for their growth and 

development. Positive parenting is critical in early childhood. This section highlights 

the various beliefs and strategies used by parents/caregivers to discipline their 

children.

“It is important to teach discipline to the kids. If we don't scold 

him and stop him at this stage, then he will feel that his parents 

won’t scold him or stop him, so he can do whatever he wants!”

“Education is the most important thing in our life. One should not take it casually. 

One day I went to my daughter's school to submit her semester fees. Her 

teacher informed me that my daughter doesn't come to school on time. That 

day I was so angry with her. I came home and found out that she was playing 

with the kids rather than studying. I lost my temper and started beating her.”

45



Parenting and Discipline Styles: Beliefs

The findings, as shown in table 9 below, suggest that ~94% of parents/ caregivers 

prefer scolding them on their mistakes while ~84% use physical force to discipline 

their child if needed. The in-depth interview analysis suggests that parents refrained 

from scolding their children in public to avoid humiliation. The observation suggests 

that even though parents understand the negative impact of adverse disciplinary 

actions on a child’s behaviour, they do not refrain from using harsh punishments 

while dealing with their children personally.


Assessing the disciplinary beliefs through a gender lens, it was observed that ~75% 

of parents/caregivers believe that boys need harsher punishment than girls. The 

findings of gender-based discrimination on disciplinary beliefs were parallel to the 

parental beliefs discussed during the in-depth interviews. Parents/caregivers believe 

that both girls and boys should be controlled using different disciplinary measures. It 

was also noted that parents were invested more in disciplining the girls as they were 

the “honour” of the household and they needed to develop a positive attitude before 

they get married.

Table 6. Parenting and discipline styles: Personal beliefs of parents/ caregivers

Personal Beliefs

Scolding children to discipline them is important

It is appropriate to hit children

Not talking to the child when he/she misbehaves 

is a good strategy

Young children do not need to be disciplined

It is okay to punish a child in harsh ways

Boys deserve more harsh punitive measures

94.3

84.41

87.07

85.93

76.05

75.29

Agree (in %)
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The data suggests (Figure 7) that 67% of respondents had children who were scared 

of them or their spouse. Observations from in-depth interviews suggested that 

because children spent more time with their mothers, they were more scared of their 

fathers. On further probing, we learned that parents/ caregivers mainly scolded their 

children verbally when they were not listening to them, misbehaving with elders, or 

not focusing on their education. Some parents said that scolding/ hitting was a form 

of negative reinforcement/ punishment used by them to ensure that the children 

behave in a manner that is acceptable in society. Parents asserted that the fear of 

getting scolded or slapped has made the children more efficient in performing their 

tasks and in ensuring positive behaviour. 


The study also focused on understanding the disciplinary techniques involved during 

arguments or emotional outbursts of the children. ~45% of respondents agreed that 

they lose control while dealing with their children in certain situations. Situational 

contexts presented to parents/ caregivers revealed that when children started to 

demand something, they usually ended up arguing with the children. Unable to get 

what they want; children showed strong emotional outbursts that parents/caregivers 

did not want to tolerate. As discussed in the section above on emotional 

understanding of the parents, it was observed that the majority of the parents 

preferred ignoring their children's feelings by distracting them. ~60% of respondents 

agreed that they give in to the demands made by their children or provide them with 

other incentives such as chocolates, food, mobile phones etc. in such situations.

“I know it's wrong to beat your children but, I have four kids; what all will I 

bear? I am bound to lose control and raise my hand if they don't listen to me. “
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Child Scared of Parent

Given to the Child Wishes

Compare Child with Others

Make Child Understand Reason

Talk Calmly

Punish Child Withdraw Object

Do not Correct Child

Often Loose Cool

Legend
Strongly Agree

Somewhat Agree

Mostly Disagree

Strongly Disagree

Parenting and 
discipline styles: 
Personal practices of 
parents/ caregivers

67.3 26.62

3.8

2.28

60.46

58.94

58.94

55.51

55.51

49.05

45.25

33.08

30.42

30.42

32.7

31.18

29.66

27.38

4.94

1.14

8.75

6.08

7.6

6.84

1.9

4.18

4.18

6.84

10.65

10.65

17.49

8.37
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Parental Supervision

With rapidly evolving technology and easy accessibility to mobile phones for all 

sections of society, these devices have become an integral part of daily 

communication and interaction. Excess usage of mobile phones results in social 

isolation and impacts the socio-emotional development of children. The in-depth 

interviews with parents/ caregivers probed on usage of mobile phones to distract or 

soothe the child during an emotional outburst. The surrounding societal environment 

was also found to play a crucial part in assessing the extent of parental supervision. 

While discussing their personal beliefs and practices, parents/ caregivers spoke 

about the insecurities and safety concerns faced in the communities. Parents 

refrained from letting their children play outdoors in their absence, to ensure that 

their children were safe and not exposed to any negative influences. The level of 

supervision on the infrastructural and environmental spectrum varied with the 

gender of the child.
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The data obtained suggest that ~41 of parents/ caregivers agreed that they use 

mobile phones as incentives to keep their children busy. As observed, ~51% of 

parents/caregivers agreed that supervision was critical while handing over mobile 

phones to their children and closely monitored the information accessed by their 

children to avoid negative influence and misuse. 


The gender-based supervision information obtained after probing the 

parents/caregivers suggested that 54% of parents/caregivers believed that girls 

needed more supervision than boys. Parents also discussed the influence of various 

cultural beliefs that result in extensive supervision, control, and monitoring of girls. 

The result indicates that girls are considered the "social baggage" of the family. The 

detailed analysis can be seen in figure 8 below.

“My daughter, when she gets angry, she does not listen to anyone. Once she 

smashed her head in the wall and realized what she did was wrong when the 

doctor told her. After this incident, I supervise her closely. We don't need to 

supervise the boy so much, but the girls will be going to someone else's house. 

So we have to make sure that she does not make any such mistakes again”
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Girls needs more supervision

Check what Child does on Mobile

Know what child does on mobile

No limit of Mobile Usage

Keep phone out of reach

Encourage permission for mobile

Use molbile to keep Child busy

Internet access is safe

Legend
Strongly Agree

Somewhat Agree

Mostly Disagree

Strongly Disagree

Parental supervision

53.99 27.76

7.22

11.03

50.95

50.95

48.67

46.01

45.25

41.83

37.26

23.19

22.81

23.19

23.19

22.81

23.19

28.52

5.32

20.15

7.6

8.75

7.22

9.51

18.25

19.01

21.67

22.43

25.1

9.89

21.29

12.17
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“Usually, my daughter does not scare easily but, she is afraid of the dark. She does 

not understand her feelings, but she gets agitated and sad.”

Socio-emotional development is one of the most crucial factors in understanding 

development among children between the age group 3-8 years old. 


The questions related to the socio-emotional development of the children are 

broadly divided into three categories in the survey as shown in figure 9.

Socio-Emotional Development of Children

53

Child Usual 

Behaviour and 

complaints

Difficulty/Concerns in 

Social Engagement Social Emotional 

Development of 

children

Children Reaction



Difficulty/Concerns in Social Engagement

Socio-emotional development (figure 10) includes different areas of growth. This 

section will focus on understanding difficulties faced in social engagement. Based 

on the data obtained, it is observed that 53% of respondents agree that their 

children are unable to explain their emotions while 51% of respondents reported 

their children lacked self-confidence. 50% of respondents stated that children face 

difficulty responding to others' needs. Classifying the observed data across age 

groups, children under the age of 4 years recorded low self-confidence, lack of 

social engagement, and emotional competencies as compared to children 

between the age of 4-8 years.


Detailed analysis provided in Table A2, Annexure A.

Child’s Reactions

Children react differently in various situations. Analyzing the data from this section 

of the study, it is observed that ~64% of parents/ caregivers reported their 

children getting offended/ disturbed, ~58% said that children lose their temper 

easily and ~57% of respondents felt children got into fights easily. Comparing the 

data across different age groups it was noted that younger children (3-4.5 years) 

tend to get more easily offended (~67%) when compared to children between the 

age group 6-8 years (~59%). Similarly, temper tantrums increase with age, i.e.,  

~54%  for the 3-4.5 years age group to ~63% for the 6 to 8 years age group (figure 

11).


In-depth interviews conducted for the respondents helped us understand 

age-specific reactions.
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 Concerns of parents/ caregivers related to 
social engagement of their children
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 Age-wise distribution of 
children’s usual reaction
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Child’s Usual Behaviour and Complaints

The findings from the qualitative data show that ~65% of parents/caregivers 

recognize their children being unhappy from their perspective, ~62% of children 

complain about bellyaches/headaches and ~62% complain about being lonely. The 

feelings of unhappiness increases with age ~58% (3 years to 4.5 years) to ~99% (6 

years to 8 years). Similarly, the feeling of loneliness increases with age from ~57% 

(3 years to 4.5 years) to ~67% (6 years to 8 years). Children were also found to 

show irritation, discomfort, and other negative emotions equally across all age 

groups. Figure 12 shows complete analysis of the age-wise breakup.
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Usual behaviour and 
complaints by children
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Understanding Gender Subtleties and Personal Beliefs

“My son can play wherever he wants. My daughter came from the village so I can 

only allow her freedom which is up to my capacity. I cannot give more freedom 

than that. I have to follow my rules as a parent. I do not worry about my son but I 

do take care where my daughter is.”

This section focuses on understanding the subtle gender biases regarding play, 

behaviour, parental beliefs observed throughout the study. 

58

Play and 

Overall (%)

Dupatta (82.13) 87.23 89.79 88.2478.13 79.55 65

Boxes/container (76.42) 68.08 81.64 74.5181.26 77.27 77.5

Utensils (87.83) 85.11 91.84 86.2884.38 95.46 82.5

Sticks and stones (79.47) 70.21 81.63 78.4381.26 90.9 75

Leaves (85.18) 78.73 93.88 78.4384.38 93.18 82.5

3 yrs - 4.5 (in%) [~80]

Girls Girls GirlsBoys Boys Boys

4.5 yrs - 6 (in%) [~88] 6- 8 yrs (in %) [~79]

Table 7. Age-wise distribution of things used by children for playing



Based on the data received, 93% of parents/ caregivers believe that boys should 

be tough and not express their emotions easily while 89% of parents/ caregivers 

believe that girls should ideally suppress their emotions. Additionally, ~56% of 

parents/caregivers also agreed that it is okay for boys to break/throw things. 

Interestingly, ~57% of parents agreed that boys can express their feelings and feel 

comfort in crying. ~85% of parents agree that both boys and girls should express 

their feelings similarly. 

Understanding Child’s Behaviour and Managing 
Emotions


Children spend most of their time with their mothers. It was also observed that 

irrespective of age and gender, children spend a significant amount of time 

playing with utensils. The in-depth interviews give an overview of how mothers 

utilize their time working in the kitchen by indulging the children in play-based 

learning activities. Parents understand the importance of quality play and ensure 

that they utilize all the time they have in interacting with their children to facilitate 

their emotional development and social bonds. Apart from utensils; children use 

leaves (~85%) and dupatta (`82%). Parents take help of their household items to 

teach them basic life skills. A detailed analysis of items used in correlation with 

gender and age is given in table 10. 

Playing Activities
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Findings from Child Interviews
Play Habits of Children

The data shows (figure 13) a general trend of mothers being the most frequent 

play partners (~73%) of the child/children in most of the cases, followed by friends 

(~35%) from the neighbourhood, siblings (~35%), fathers, friends from school and 

grandparents. It is interesting to note that ~30% of girls in the age-group of 3 - 4.5 

years claimed their mothers to be their play partners and this number increases to 

37% for the age group of  6 - 8 years (as shown in the table below). However 

among boys, this percentage is ~31% for the age-group of 3 - 4.5 years, which 

increases to ~37% for the age-group of 4.5 - 6 years and then falls back to ~32% 

for the age-group of 6 - 8 years.  On the other hand when it comes to fathers as 

play partners, for boys the number increases from ~25 % for the age-group of 3 - 

4.5 years to ~29% for the age-group of 6 - 8 years. For girls, the number falls from 

~50% for the age-group of 3 - 4.5 years to  ~23% for the age-group of 6 - 8 years. 

The data obtained here is parallel to the observations from in-depth interviews 

conducted with parents/caregivers. 

“If we keep a child at home for all the time, they will tend to get bored. So I allow 

them to go outside for like 45 minutes. I have a daughter so I ask her to stay 

home for most of the time. Sometimes when she gets angry she says ‘Mother you 

have locked me here.’  So when I go for works I allow her to go outside but ask 

her not go far away and be back in 40 – 45 minutes.”
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The quantitative data indicates that the play based activities (as shown in table 11) 

which the child is involved in with his/ her parent/ caregiver are mostly indoors. In 

particular, indoor activities include playing with toys such as dolls/ cars/ balls 

(~63%), followed by playing with kitchen utensils (~61.76%), singing nursery 

rhymes and poems (~38%), and watching something on TV/ mobile phone (~12%).

Play partners of children

Vicinity Friends

35%
Mother

73%
Sibling

35%

Father

19%
Grandparents

2%
School Friends

6%
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 Age-wise distribution of things 
used by children for playing
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23
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33

Boys
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18

39

42
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25
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29
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Boys
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29

14

57

62



The children were then shown a box of items and asked to list out items they 

usually play with. It was observed that the children usually played with kitchen 

pots, dolls, dupatta, and balls. The least preferred items included storybooks, 

crayons, blocks, and rubber tyres.


The top two choices of the children categorized by gender and age are depicted 

in the figure 14 below. It is interesting to note that for female children, kitchen pots 

replace the toys like cars and bikes among the top 2 popular choices for the 

age-group of 6 to 8 years in comparison to the female children of lower 

age-groups. 
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Gender and age-wise distribution of toys preferred by children (in %) 

3 - 4.5 Years 4.5 - 6 Years 6 - 8 Years

Stones Bat Marbles Kitchen Pots

Male Male MaleFemale Female Female
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Play Habits of Children: Gender Beliefs


It was observed that irrespective of gender and age-group, story-books and 

crayons were not usually used by children to play with. Another interesting finding 

was that dupatta was chosen by ~39% of the boys in the age-group of 4.5 to 6 

years as something they usually play with. This number drops down to ~28% for 

the boys of the age-group 6 to 8 years.  Among the boys who picked dupatta as 

an item they usually play with, ~80 % said they liked playing with it. Out of those 

who did not like playing with dupatta, ~60% said it was so because they preferred 

other toys whereas the remaining 40% of boys said that they think dupatta is for 

girls to play with. Similarly, girls who did not enjoy playing with toys such as cars 

and bikes mentioned that their parents don't allow them to play with those toys as 

they are meant for boys. 


It was further observed that, as per children, in general, toys/activities which 

made them happy included- playing with dolls, figurines, cars/bikes, everyday 

items like dupatta, mobile games, and playing outdoor games. Activities like 

playing with crayons and other activity books & digital games were among the 

least preferred activities, possibly because of lack of availability. 


The children who participated in the survey were further probed to understand 

their play preferences involving toys. It was noted that, among boys, the popular 

choice was playing games on the play-ground followed by playing games like 

hiding and seek & kabaddi with friends. Among girls, the most popular choice was 

playing with kitchen utensils, followed by playing games on the playground.


Furthermore, an attempt was made to understand the gender perceptions 

prevailing in the minds of the children with regard to play habits. ~81 % of boys in 

the age group of 3 to 4.5 years said they play with boys. This proportion 

increased over the subsequent age-groups to 95 % and 100% respectively. Among 

girls, ~66% of those in the age-group of 3 to 4.5 years played with girls. This 

percentage increased to ~75% for the subsequent age-groups.
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To understand the gender beliefs of children associated with their play habits, 

children were asked to describe their thoughts on gender-based games. As seen 

in the table 12 below, it was interesting to observe that more than 70% of the 

respondents in all age groups from both the genders believe that there is no 

distinction in the types of games played by the children with respect to their 

gender.

However, this result was contradicted by the response of children when asked to 

choose the games liked to be played by each gender. Upon asking about the 

games liked to be played by girls, the top three games listed by both boys and 

girls were- playing with dolls, playing with kitchen utensils, and playing with a ball. 


 It was interesting to note that while ~14% of boys believed girls like to play 

outdoor games like cricket/football, only ~4% of girls believed so. Also, ~16% of 

girls believed that girls like to talk more as compared to ~9% boys who felt the 

same way. An age-wise analysis clearly shows how varied are the perceptions of 

boys and girls (as shown in the table 13 below). For example, in the age-group of 

4.5 - 6 years, 83% boys believe that girls like to draw as opposed to only 30% of 

the girls in the same age-group. As we move on to the higher age-group of 6 - 8 

years, this trend reverses as only 17% boys believe girls like to draw as opposed to 

50% of the girls. 

Age Group

3 - 4.5 Years 84.38 12.5 3.1389.36 10.64 0

4.5 - 6 Years 93.18 2.27 4.5579.59 14.29 6.12

6 - 8 Years 77.5 15 7.572.55 23.53 3.92

Yes (in %)

Male Female Male Female Male Female

No (in %) Dont Know (%)

Table 8. Gender and age-wise distribution of gender beliefs of children related to play habits
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Age and gender-wise distribution of childrens’ 
beliefs about what girls like to play

Games girls like to play (in %)

Play with dolls

3 - 4.5 Yrs

Response

4.5 - 6 Yrs

6- 8 Yrs

Girls

Girls

Girls

Girls

31

88.44

33

36

Boys

Boys

Boys

Boys

29

66.38

36

35

Like to talk

3 - 4.5 Yrs

Response

4.5 - 6 Yrs

6- 8 Yrs

Girls

Girls

Girls

Girls

39

15.65

22

39

Boys

Boys

Boys

Boys

30

8.62

40

30

Playing with ball

3 - 4.5 Yrs

Response

4.5 - 6 Yrs

6- 8 Yrs

Girls

Girls

Girls

Girls

21

16.33

54

25

Boys

Boys

Boys

Boys

24

35.34

49

27

Play with kitchen utensils

3 - 4.5 Yrs

Response

4.5 - 6 Yrs

6- 8 Yrs

Girls

Girls

Girls

Girls

30

74.83

35

35

Boys

Boys

Boys

Boys

31

63.79

38

31

Drawing

3 - 4.5 Yrs

Response

4.5 - 6 Yrs

6- 8 Yrs

Girls

Girls

Girls

Girls

20

6.8

30

50

Boys

Boys

Boys

Boys

-

5.17

83

17

Cricket/ football (outdoor games)

3 - 4.5 Yrs

Response

4.5 - 6 Yrs

6- 8 Yrs

Girls

Girls

Girls

Girls

33

4.08

50

17

Boys

Boys

Boys

Boys

19

13.79

44

38

66



Age and gender-wise distribution of childrens’ 
beliefs about what girls like to play

Games boys like to play (in %)

Play with dolls

3 - 4.5 Yrs

Response

4.5 - 6 Yrs

6- 8 Yrs

Girls

Girls

Girls

Girls

30

38.78

37

33

Boys

Boys

Boys

Boys

47

16.38

32

21

Like to talk

3 - 4.5 Yrs

Response

4.5 - 6 Yrs

6- 8 Yrs

Girls

Girls

Girls

Girls

33

8.16

25

42

Boys

Boys

Boys

Boys

30

8.62

50

20

Playing with ball

3 - 4.5 Yrs

Response

4.5 - 6 Yrs

6- 8 Yrs

Girls

Girls

Girls

Girls

38

52.38

31

31

Boys

Boys

Boys

Boys

26

77.59

38

37

Play with kitchen utensils

3 - 4.5 Yrs

Response

4.5 - 6 Yrs

6- 8 Yrs

Girls

Girls

Girls

Girls

20

33.33

51

29

Boys

Boys

Boys

Boys

20

25.86

60
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Drawing

3 - 4.5 Yrs

Response

4.5 - 6 Yrs

6- 8 Yrs

Girls

Girls

Girls

Girls

21

12.93

32

47

Boys

Boys

Boys

Boys

33

5.17

33

33

Cricket/ football (outdoor games)

3 - 4.5 Yrs

Response

4.5 - 6 Yrs

6- 8 Yrs

Girls

Girls

Girls

Girls

35

40.82

27

38

Boys

Boys

Boys

Boys

27

61.21

35

38
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The top choices of both genders for games liked to be played by boys included- 

playing with ball, playing outdoor games like cricket/football, followed by, playing 

with dolls and kitchen utensils (table 14). Interestingly, ~13% girls believed boys like 

drawing as opposed to only 5% boys who believed so. In the age-group of 3 - 4.5 

years, the most popular choice among boys was that they like to play with dolls 

(47%) whereas most of the girls (38%) believed that boys like to play with ball. In 

the age-group of 4.5 - 6 years, the most popular choice among both boys and 

girls was that boys like to play with kitchen utensils. In the age-group of 6 - 8 

years, there was again a divergence between the popular choice of boys and girls 

as 38% of the boys chose playing outdoor games like cricket and football and 47% 

of the girls believed that boys like to draw.
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Learning Patterns

Who helps children in studies

The study also delved into the learning patterns of children between the ages of 

4.5 - 8 years at home and in school. About 86% of children said that they like to 

study. Despite this, however, ~61% of the children were not attending e-classes 

during the pandemic. 


Additionally, since children spent most of their time with their mothers at home, it 

was observed that about 69% take help from their mothers, 27% take help from 

fathers, and about 25% from their siblings. Among those who said they take 

outside help, the respondents specified that they relied on their friends and 

teachers for help. Figure 15 shows a breakup of who helps a child in studies at 

home. 

Father

27%
Mother

69%
Sibling

25%

Others

9%
Someone outside family

6%
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Emotional and Behavioural Development of Children


Moreover, students were asked about the use of media for studies. As per the 

responses received, a majority of children relied on books received from 

education centres, followed by books from schools. Only 11% of the children 

pointed to games/videos as a model for studying.


Emotion Cards


To understand the emotional development of children, play-cards depicting 

different emotions were presented to the children. The emotions depicted in the 

cards were— happy, sad, angry, fearful, excited, disgusted, surprised, jealous, and 

shameful. The children were asked to label these cards as per their 

understanding.


As figure 16 shows, more than 80% of the children were able to identify the cards 

depicting emotions of happiness, sadness, and anger, as per our expectations. For 

these emotions the responses were approximately equally distributed across the 

age-groups. More than 50% of the respondents failed to identify the cards 

depicting the emotions of excitement, disgust, surprise, and jealousy. However, 

among those who could not identify the emotion cards depicting excitement and 

surprise as per our labels, confused it with the emotion of happiness (48% and 

43% respectively). 30% of the total respondents who could not identify the 

emotions labelled as “excited”, “disgusted”, “surprised”, and “jealous” belonged 

to the age group of 3 to 4.5 years, in each case. 
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The children were given a list of daily activities/situations and asked to list out 

those activities/situations where they experienced the emotions- happy, sad, 

angry, fear, excited, disgusted, surprised, jealous, shame- respectively. The top 

three responses for each emotion are shown in the figure 17 below. The detailed 

table is attached in Annexure B (Table B 1).


It was observed that children feel happy majorly when they get a gift (83%) 

followed by when they eat good food (33%) and while playing with friends (31%). 

Furthermore, the top three situations when children feel sad include- when their 

parents get angry at them (~46%), someone shouts at them in public (~16%), and 

when their toy is broken (~16%). It is also interesting to note that “playing with 

friends” is chosen by students for different emotions. Thus, it can be deduced 

that, while playing with friends, children experience a range of emotions like- 

happiness, excitement, jealousy, and anger.
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Emotion Card

Happy

Happy 

(97%)

Sad 

(91%)

Angry 

(88%)

Fear 

(79%)

Excited 

(48%)

Disgusted 

(43%)

Surprised

(43%)

Jealous 

(48%)

Shame 

(52%)

Excited

(1%)

Happy 

(4%)

Happy 

(3%)

Sad 

(10%)

Happy 

(48%)

Fear 

(38%)

Happy 

(36%)

Happy 

(24%)

Fear 

(34%)

Sad 

(1%)

Angry 

(4%)

Sad 

(1%)

Shame 

(5%)

Surprised 

(2%)

Angry 

(7%)

Fear 

(10%)

Sad 

(21%)

Sad 

(7%)

Sad Angry Fear Excited Disgusted Surprised Jealous Shame

Figure 2. Responses of children on emotion cards



Angry Parents getting angry

Friend has a toy

Eating good food

Alone 

Eating good food

Friend has a toy

Parents getting angry

Perform in front of audience

Perform in front of audience

Playing with friends

Getting dirty

Getting gifts

In dark room

Getting gifts

Parents do not buy something

Someone shouts in public

Smell something bad

Smell something bad

Toy gets broken

Smell something bad

Playing with friends

Parents getting angry

Playing with friends

Playing with friends

Toy gets broken

Someone shouts in public

Someone shouts in public

Disgusted

Excited

Fear

Happy

Jealous

Sad

Shame

Shame

Figure 3. Different situations when children experience different kinds of emotions
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Additionally, it is observed that there was a general trend of children sharing their 

feelings with their mothers. This reiterates the point observed earlier that mothers 

are the most frequent play partners of children and hence, available most of the 

time for children to share their feelings. In particular, irrespective of their gender 

and age,, the majority of children expressed that they preferred sharing their 

feelings with their mothers (on average ~67% of the children), followed by sharing 

them with their friends (on average 15% of the children). On the other hand, on an 

average only 9% of the children claimed that they share their feelings with their 

father (as shown in the figure 18 below). Detailed percentage table is given in 

Annexure B (Table B2).


It was interesting to observe that ~36% of the children said they shared the 

feelings with their friends when excited, followed by ~27% of children who shared 

feelings with their mothers. It was also observed that while feeling shameful, apart 

from their mothers (~45%) and friends (~28%), ~25% of children chose not to share 

their feelings with anyone.
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Figure 4.  With whom do children share their feelings

Angry Disgusted Excited Fear Happy Jealous Sad Shame Surprised

Friends Mother Father Siblings Grandparents No Sharing with 

any one
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Furthermore, six different situation cards were shown to the children; for each 

situation, the children were asked to label the emotion felt by them for each 

play-card.  The following situations were depicted to the children:


Situation – 1: The child has received a special gift on his birthday from his mother.


Situation – 2: The child’s mother is going out for work and cannot stay home to 

play with him/her 


Situation – 3: The child’s favourite toy has broken


Situation – 4: The child thinks that someone is hiding in the darkroom and does 

not want to go inside


Situation – 5: The child wants the doll that her friend has


Situation – 6: The child has fought with the rest of his friends and left alone while 

they were playing


~98% of them responded that the child must be feeling “happy” in situation - 1; 

~74% expressed the child must be feeling sad for situations 2,3 and 6. ~86% of the 

children said that the child in situation 4 is experiencing the emotion of “fear”. For 

the child who wants her friend’s doll, ~41% of the children said that she is feeling 

“jealous”, followed by ~25% of children who said she must be feeling “sad”. The 

age-wise distribution of the top 3 responses for each situation is shown in Figure 

19 below. 

Situation Cards
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Figure 19. Age-wise top-3 responses of 
children for situation cards
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Additionally, children were asked if they have ever experienced any of these 

situations personally; the majority of children responded “yes” to all six situations. 

The children were further probed on what they did in such situations. Interestingly, 

a general trend across age-groups was observed wherein, in each situation, the 

majority of the children claimed that they either “talked to someone elder at 

home” or “talked to friends” about their feelings. The detailed table is given in 

Annexure B (Table – B3).
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Play cards with two situations - a boy crying and a girl throwing things - were 

shown to children to understand gender biases (conscious or subconscious) in a 

child, to know whether they thought it was okay for a boy to cry because he is 

hurt and for a girl to be angry and throw things because her parents did not buy 

her a toy she wanted. Figure 20 gives a pictorial representation of emotional and 

behavioural development of a boy while figure 21 gives a pictorial representation 

of emotional and behavioural development of a girl.


About 74% of children agree that it is okay for a boy to cry, while ~81% of children 

agree that they cry. Comparing the data obtained through gender lense it was 

observed that the majority of the boys strongly agreed that it was okay for them 

to cry.   If we divide this into gender, more boys agree that it is okay for them to 

cry.


The most common reason given for not crying was that crying is a bad habit 

(~71%), while ~16% said only girls cry and ~13% said that boys don’t cry because 

they are strong.


The most common reason for crying was when toy breaks (~29%) followed by 

when a child is physically hurt (~20%) and when they don't get good food (~13%). 

Only ~0.2% said that they cry if friends have a toy they do not have.

Emotional and Behavioural Development of Children: 
Gender Subtleties
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The most common reason for getting angry is when a toy breaks (~32%) followed 

by when a child fights with friends (~21%) and when they fight with parents (~11%). 

Just ~0.3% said that they cry if friends have a toy they do not have. The complete 

table is given in Annexure B as Table B4.


It is important to note that although it is okay for a boy to cry when hurt, it is not 

okay for a girl to get angry. Comparing the inference with the information 

obtained through in-depth interviews conducted with the parents, we can 

conclude that children adapted the gender beliefs of the parents and regulated 

their perceptions accordingly. 


Even though ~61% do get angry but when asked whether a girl should get angry, 

~52% of girl's child said no and ~66% of boys said yes. The difference can be due 

to the social upbringing of both girls and boys. The qualitative analysis of parents 

across the gender

Figure 4. Emotional and behavioural development of children: Should boys cry?
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He is hurt, is it okay for him to cry

Do you Cry?

Yes (~74%)

No (~19%)

No (~26%)

Yes (~81%)

Girls

Girls

Girls

Girls

~70%

~78%

~30%

~22%

Boys

Boys

Boys

Boys

~78%

~84%

~22%

~16%



Discipline techniques- what happens when there is a 
disagreement/fight/discord with parents/others


spectrum highlighted that the parents believe the girls should learn household 

chores and be well mannered as they have to get married and go to another 

house. 


An attempt was made to understand the disciplining techniques adopted by 

parents from the perspective of children. Keeping in mind the sensitivity of the 

topic, only children in the age-group of 4.5 – 6 years and 6 – 8 years were 

considered for the study. 


The majority of the children interviewed claimed that their parents/ caregivers get 

angry at them (figure 22). When further probed on the reason for parent's/ 

caregiver’s anger, children asserted that their parents usually get angry when 

they refuse to study or eat the home cooked food. 

She is angry because her parents did not buy her a toy 
she wants. Is it okay for her to throw all toys?

Do you also throw things when you’re angry?

Yes (~58%)

No (~37%)

No (~42%)

Yes (~63%)

Girls

Girls

Girls

Girls

~52%

~61%

~48%

~39%

Boys

Boys

Boys

Boys

~66%

~66%

~34%

~34%

Figure 5.  Emotional and behavioral development of children: Should girls throw tantrums?
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Reasons for parents 
to get angry on their 
children

Play on mobile

(10%)

(14%)

(16%)

(17%)

(25%)

(50%)(50%)

(91%)

Not politely talking

Cry/shout alot

Break utensils

Not wishing elders

Not eating home-made food

Refuse to study

0 10 20 30 40 50 60 70 80 90 100
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Parent/ caregivers’ ways of expressing anger 
towards their children

It was also observed that 90% 

of children reported being 

scolded verbally when their 

parents/ caregivers got angry 

with them as shown in figure 

23. It was also noted that ~44% 

of children said that their 

parents/ caregivers preferred 

explaining to them why they 

are not right.

Scold verbally

Parents rather explain why child is not right

Stop talking

Physically hit

0 10 20 30 40 50 60 70 80 90 100
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(45%)

(12%)
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Findings from Mobile Crèche Facilitator Interviews

The pre-service and incremental training program conducted by Mobile Crèche 

has proved beneficial to the program officers, supervisors, and the on-field staff 

for the planning, documentation, reporting, and overall implementation process of 

the play based learning program. The Parental Development Program handbook 

developed covers the entire curriculum and guides them on countering challenges 

faced while communicating with the parents throughout the program. The 

monthly meetings for TOT (Training of Trainers) aid the overall monitoring and 

ensure quality service in the implementation process.





The monthly field visits conducted help the facilitator verify the progress made by 

the parents in engaging with the children and providing quality care as instructed. 

The “Saathi Samhoo” aspect of the program helps the facilitator maintain cordial

“The families keep regularly migrate to different sites/cities in search of work. We get 

calls from these relocated families asking us to start a centre in their communities 

because they don't have access to a quality program there like the one we provide.”

“Weekly staff meetings and regularly capacity-building training enhances our skill 

set and helps us tackle challenges faced while communicating with the migrant 

parents/caregivers of the children.”

83



relations with the parents and other family members/caregivers, while the play 

based learning program helps to build the overall foundations of the child. 

Learning through play, flashcards, posters, games, etc. provides practical 

understanding to the children, thereby enhancing their personalities and 

preparing them for their future in a merry and fun filled manner. Personal growth 

and independence among the children is guaranteed by the “Swatantra Khel 

Kriya” (free-play) component of the curriculum. 






The curriculum developed for the implementation program focused on skill sets 

such as formation of social bonds, empathy, socio-economic wellbeing, learning 

through activities, observations, and inferences from personal experience. 


The involvement of parents is an integral aspect of the Mobile Crèche program. A 

general trend was observed wherein primarily only the mothers are engaging with 

the children or interacting with the on-field staff. This highlights the importance of 

initiatives promoting the positive association of fathers in the overall development 

of their children. 

“During our home visits, we teach some recipes to the parents using the items 

available at their home to ensure the children are getting the necessary nutrition that 

facilitates their overall development”
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The parent-teacher meetings and focus group discussions organized every month 

focuses on five key aspects of the program:


  (1)   Nutrition 


  (2)   Hygiene 


  (3)   Education 


  (4)   Safety


  (5)   Health 


These meetings educate the parents on the importance of a safe environment, 

cleanliness, immunization, healthy food habits, and other contingents as per their 

needs. The “Vikas ke Charan” aspect of the parent teacher meeting focuses on 

educating the parents about play based activities using basic household items 

that they can undertake to expedite the learning process and form an emotional 

bond with their children. 


It was reported that parents initially hesitate to engage/enrol in the program 

because they fail to understand the importance of play based learning and prefer 

the conventional book-pen classroom method. 

“My husband comes home in the evening, so I tell him that somebody scolded our 

daughter or son. Now I don’t know if they have done something wrong or not. So he 

says that its okay, maybe the person scolded thinking them as their kids. He/she is 

also an elder and must be educated enough to scold for what is wrong. Don’t worry 

I will talk to him/her.”- Parent
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“Just like girls play with dolls, plates, and spoons, 

boys play with cars. My son does not let my 

daughter play with his cars.”- Parent

“Boys can go to any place or play anywhere they 

want. Girls can’t do this! All my daughters stay 

together and play together inside the house.”- Parent

“I don't trust sending my child to play with the 

neighbourhood kids. Everybody here speaks different 

languages and belongs to different backgrounds. My 

child is at an age where he learns fast. Playing with 

these kids, he will learn ten different languages. Who 

knows what language or slang they use?”- Parent

“Nobody remembers a stupid child. The child who studies 

is known to everyone. Now I am uneducated and go to 

clean offices. Had I been educated, even I would have 

stood somewhere in the office. Everyone checks the 

education level. I want my children to focus on their 

studies.” - Parent

“Providing the parents with videos of some 

play-learn activities will help increase their 

engagement with the children.”-
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Conclusion
The Baseline Study has shed light on various beliefs and perspectives of parents/ 

caregivers of children on the move about responsive parenting & play based 

learning as well as socio-emotional & behavioural development of children. 


With nearly three fourths of parents/ caregivers not being cognizant of their 

children’s emotions and using anger to deal with them, there exists a need to 

sensitize parents and equip them with skills to better handle their children’s 

emotional issues and help deal with them. 


There also exists a strong gender bias in the attitudes and perceptions of 

parents/caregivers regarding socio-emotional and behavioural development of 

children. Gender stereotyping is markedly prevalent in terms of predefined roles & 

behaviour expected from children as well as in parental supervision & discipline. 


This gender bias has also trickled down to the children who have adapted the 

gender beliefs of the parents and internalised these perceptions. Predefined gender 

norms are very strong in the minds of children especially in terms of behaviour and 

play activities. It is important to have children of different genders interact with each 

other from a young age to help them normalize such interactions. Gender 

sensitization interventions with both parents & children are crucial for breaking 

down stereotypes and societal barriers.


It is also of utmost importance that children are better equipped to deal with 

expressing & handling their emotions, especially anger, while parents/ caregivers 

are empowered with skills to help their children cope with their feelings and have 

conversations about handling their emotions. 
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Annexure
Annexure A: Detailed Analysis from 
Parent/ Caregiver Interviews

Understanding Child’s 

Behaviour and Managing 

Emotions: Personal practices

Don’t feel necessary to talk 

about child's positive feelings
50.19 34.6 9.89 5.32

Encourage child to calm 

down to show feelings
55.51 33.84 8.37 2.28

Dismiss child's feelings 

and tell to be brave
57.79 31.94 6.08 4.18

Talked with child about 

ways of managing feelings
51.71 35.36 10.65 1.9

Talk to child about feelings 59.32 32.32 6.08 2.28

Strongly Agree 

(in %)

Somewhat Agree 

(in %)

Mostly Disagree 

(in %)

Strongly Disagree 

(in %)

Table A1: Personal Practices
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Sections

Difficulty/    

concerns in 

Social 

Engagement

Child’s 

Reactions

Child’s Usual 

Behaviour and 

Complaints

Does not understand 

social cues

53.99 38.78 7.22

Tried to inflict bodily 

damage/talks about it

38.4 50.57 11.03

Gets upset by tiny changes 29.66 56.65 13.69

Difficulty in making friends 49.05 37.26 13.69

Often argues with adults 34.98 47.91 17.11

Appears tense and anxious 27.38 58.94 13.69

Seems to be unhappy 21.29 65.4 13.31

Often complains about 

bellyaches/ headaches
17.49 62.36 20.15

Has poor self-confidence 40.68 50.57 8.75

Often quarrels with peers 28.9 53.99 17.11

Often complains about 

feelings of loneliness
25.86 61.98 61.98

Difficulty in responding 

to others needs 39.16 50.19 10.65

Often gets into fights 27 57.03 15.97

Has recurrent 

periods of irritability
22.81 59.32 17.87

Lies and cheats 34.98 51.33 13.69

Is easily offended/ 

disturbed by others
22.81 63.5 13.69

Difficulty in verbally 

explaining emotions 33.84 53.23 12.93

Often loses temper 21.67 57.79 20.53

Socio-Emotional 

Development of Children

Does not apply 

(in %)

Applies sometimes 

(in %)

Always applies        

(in %)

Difficulties faced in Socio-Emotional Development
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Emotion

Happy

Getting Gift

Eating good food

Playing with friends

83.07

33.46

31.10

Sad

Parents Getting Angry

Somebody shouts At Public

toy gets broken

46.44

16.32

16.32

Angry

Parents Getting Angry

playing with friends

toy gets broken

44.40

17.24

17.24

Fear

in Dark room

alone

Parents Getting Angry

69.57

51.21

14.49

Situation Percent

Annexure B: Detailed Analysis from 
Child Interviews

Table – B1: Emotions and situations

Table – B1: Emotions and situations
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Emotion

Excited

Getting Gift

Playing with friends

Eating good food

77.78

27.78

23.0

Disgusted

Smell something bad

Getting dirty

Friend has a toy

62.50

48.21

3.57

Surprise

Toy gets broken

Friends come home

Someone shouts in public

26.55

21.24

18.58

Jealous

Friend has a toy

Playing with friends

Parents don’t buy something

57.14

29.37

7.94

Shame

Someone shouts in public

Smell something bad

Perform in front of audience

23.36

23.36

20.44

Situation Percent

Table – B1: Emotions and situations
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Emotions MotherFriends Father Siblings Grandparents Do not share

Angry 829 8 1 - -

Disgusted 5819 18 1 - 3

Excited 2736 27 9 - -

Fear 8212 1 4 1 -

Happy 788 10 5 - -

Jealous 814 1 14 - -

Sad 745 15 4 1 25

Shame 4528 0 1 - -

Surprised 7415 1 5 - -

Average 6715 9 5 1 4

Table B2. With whom do children share their feelings (in %)
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Situations

Received a gift

Mother going to 

work

Toy is broken

In a dark room

Talked to someone elder 

at home

17.83 23.04 16.52

Talked to someone elder 

at home
19.61 26.96 17.65

Talked to someone elder 

at home
21.53 30.62 22.97

Insisted parent for a 

new toy
0.48 - 0.96

Talked to friends 9.57 13.91 16.96

Talked to teachers 0.43 - 0.43

Talked to friends 10.78 8.33 14.71

Talked to friends 3.83

1.44 0.48 0.96

6.70 9.09

Talked to someone 

elder at home
25.84

5.26

-

31.58

3.83

0.48

26.79

5.74

0.48

Did not talk to anyone 0.87 - -

Talked to teachers - - 0.98

Talked to teachers

Talked to friends

Did not talk to anyone

Talked to teachers

- 0.48 0.48

Insisted parent for 

another ice cream
- - 0.43

Did not talk to anyone 0.49 0.49 -

Child Reaction
Age Group 


3 - 4.5 Years

Age Group 


4.5 - 6 Years

Age Group 


6 - 8 Years

Table - B3:



Situations

Wants a doll for 

friend

Had a fight with 

friend

Talked to someone elder 

at home
23.08 29.12 21.43

Talked to someone elder 

at home
20.45 28.98 21.59

Talked to friends 5.49 8.24 11.54

Talked to teachers - 0.55 0.55

Talked to friends 7.39 6.82 12.50

Talked to teachers - 0.57 0.57

Did not talk to anyone - - 1.14

Child Reaction
Age Group 


3 - 4.5 Years

Age Group 


4.5 - 6 Years

Age Group 


6 - 8 Years

Table - B3:

Reason for crying Male (in %) Female (in%)

Toy broke

Physically hurt

Don't get good food

Fight with friends

Fight with parents

Parents angry

Teacher show anger

Feelings hurt

Parents do not buy toy

Friends don't play

Friends have toys I want

28.88 32.29

19.45 -

13.56 8.86

12.57 20.57

5.89 10.57

5.3 6.29

5.11 4

4.13 10.29

3.34 4.29

1.57 2.57

0.2 0.29

Table – B4: Reasons for crying for Boys and anger of Girls
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Table –B5: Parents’ reaction in different situations
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Situation

You refuse to study

Happy

Sad

Angry

40 29.67

17.14 16.48

37.14 51.65

You don’t want to eat the 

food made in the house

Happy

Sad

Angry

40 19.78

34.29 30.77

25.71 46.15

You do not wish elders

Happy

Sad

Angry

54.29 32.97

20 20.88

22.86 41.76

You do not talk politely

Happy

Sad

Angry

57.14 36.26

14.29 26.37

28.57 37.36

You break a utensil

Happy

Sad

Angry

25.71 17.58

22.86 16.48

48.57 62.64

You cry/shout a lot

Happy

Sad

Angry

28.57 16.48

22.86 25.27

42.86 52.75

You cry/shout a lot

Happy

Sad

Angry

54.29 23.08

14.29 21.98

31.43 46.15

Emotion 4.5 - 6 
Years (in %)

6 - 8 Years 
(in %)



Annexure C: Detailed Findings from 
Parent Qualitative Interviews

(1)  All the respondents interviewed were mothers 


(2)  On average, they are in the current community for 2 years 


(3)  Boy: girl ratio- 3:2


(4)  On average, all the respondents were working as maids in offices or 

private homes. 



(1)  Ration of education: no education- 2:3


(2)  Basic primary education



(1)  Migrated in search of work


(2)  Cities offer better work opportunities 

Demographics: 



Education: 


Migratory patterns:
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(1)   On average, the parents spent around 2 hours a day with the children 


(2)   Time spent by the parents was dependent on the working status of the 

parents. 


(3)   Economic conditions forced the parents to work overtime at the risk of 

leaving children alone or not engaging in their socio-economic development 


(4)   They tried to utilize their time to the maximum and preferred interacting 

with the children while working in the kitchen 


(5)   Mostly the mother engaged themselves in playing with the kids and spent 

more time with them as compared to the fathers 


(6)   This also resulted in the children relying on their mothers for emotional 

support and comfort. 


(7)   Mothers realize the importance of spending time with their parents as they 

feel that this might help them ensure positive growth in their children and avoid 

any unwanted/unwarranted surrounding or friends which will affect their future

Time Spent 
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(1)   On average all the parents agree that children use their emotions to show how 

they feel 


(2)   Mostly they show their anger, happiness, sadness, and excitement distinctly.  


(3)   Children have set behaviours for the emotions they were going through which 

helped the parents understand their child and provide the care and support needed 


(4)   Children did dwell in arguments with their parents, especially when they did not 

get what they needed. 


(5)   At times parents have to give in to their demands or use different incentives to 

ensure that their children are not feeling a certain way



(1)   Parents were able to recognize the different emotions amongst their children 


(2)   They preferred talking to their children and helping them out in dealing with their 

emotions 


(3)   In case the child was feeling a certain way, interventions from the father’s end 

were needed 


(4)   Parents did give in to their children’s demands to help them cope with negative 

emotions. 

Understanding child’s behavior and Managing Emotions


Personal Practices 
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(1)   Most of the parents preferred playing with their children as that allowed them to 

connect with their kids


(2)   Stereotypes regarding negative influence from the other kids their age was also 

a factor in the parent’s involvement 


(3)   Parents tried to provide the kids with toys from the market but also made use of 

household items 


(4)   Not all parents agree to the play-learn concept and believed that classroom 

learning was the best form of learning and pushed their children into doing better at 

school


(5)   Not all parents preferred sending their kids outside to play and confined them in 

their homes 


(6)   Parents used mobile phones to play with their children



(1)   On average, parents spent 30 minutes to 1 hour of their time playing with 

children 


(2)   They used mobile phones and other basic household items to play with their 

kids 


(3)   They tried to induce learning through play


(4)   Parents wished they had more time with their children and could involve in 

playing more games 

Playing Patterns: Personal Practices 


Activities with children 
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(1)   All the parents believed that there are different set of games for girls and boys 

and they should play accordingly 


(2)   Parents set deadlines for girls and did not let them go out to play so much as 

compared to boys


(3)   Girls were involved/ responsible for helping the mother with the daily chores 



(1)   All the parents believed that it was important to discipline their children 


(2)   According to the parents, it was important to discipline their children when they 

are behaving in a way that is not acceptable or not listening to their children 


(3)   Parents used negative reinforcements and punishments to ensure their children 

behaved a particular way 


(4)   Parents believed that discipline the child had a positive impact on the overall 

development and ensures a bright future


(5)   The mode of discipline for both boys and girls were different 


Gender Lens and Beliefs


Parenting and Discipline Styles: Beliefs
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(1)   Parents monitored the activities of the children, especially when they were using 

phones to avoid the negative influence 


(2)   some of the children were allowed to go to the park to play only in the presence 

of their parents for safety reasons


(3)   Parents believe that girls need more supervision than boys because the girl will 

go to a different family and they must not have any objection about the upbringing 

or play habits whereas the boys were free to do whatever they want 



   -   Difficulty/Concerns in social engagement 


(1)   Children don’t understand social cues and emotions 


   -   The child’s reactions 


(1)   Does not feel jealous. 


(2)   Argue with parents 


(3)   Emotional outburst/temper tantrums when parents don’t give them what they 

need 

Parental Supervision


Socio-Emotional Development of Children 
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(1)   Girls should play in their childhood as they will not get that opportunity when 

they grow old 


(2)   Elder sister is responsible for playing with the younger kids of the family 



Understanding gender subtleties and personal beliefs



Playing activities


Understanding a child’s behaviour and managing 
emotions
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Observation

Parent- Child get along?

Parent-Child interaction

Level of interaction (1>5)

Who decided what to play?

Parent 1

Parent 4

Parent 7

Parent 2

Parent 5

Parent 3

Parent 6

Parent 1

Parent 4

Parent 7

Parent 2

Parent 5

Parent 3

Parent 6

Parent 1

Parent 4

Parent 7

Parent 2

Parent 5

Parent 3

Parent 6

Parent 1

Parent 4

Parent 7

1 Parent 2

Parent 5

Parent 3

Parent 6

3

2

2

3

33

Child

Child

Child 

Child

Child

Child

Child
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Observation

Who led the play?

Enjoyment during play-child (1>5)

Enjoyment during play-parent (1>5)

Was the child confident during play?

Parent 1

Parent 4

Parent 7

Parent 2

Parent 5

Parent 3

Parent 6

Child 

Child

Child

Child

Child

Child

Child

Parent 1

Parent 4

Parent 7

1

4

2

Parent 2

Parent 5

2

3

Parent 3

Parent 6

1

2

Parent 1

Parent 4

Parent 7

1

4

2

Parent 2

Parent 5

2

4

Parent 3

Parent 6

1

3
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Observation

Was the child coorporative?

Did the child communicate ideas?

Were the Parents coorporative?

Negative emotions- Child?

Parent 1

Parent 1

Parent 1

Parent 1

Parent 1

Parent 1

Parent 1
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Parent 1

Parent 4

Parent 7

Parent 2

Parent 5

Parent 3

Parent 6

Parent 1

Parent 4

Parent 7

Parent 2

Parent 5

Parent 3

Parent 6

Parent 1

Parent 4

Parent 7

Parent 2

Parent 5

Introverted

Parent 6



Observation

Negative emotions - Parent?

Parent 1

Parent 1

Parent 1

Parent 1

Parent 1

Parent 1

Parent 1

Negative emotions - Parent?

Was the child considerate of other’s feelings?

Parent 1

Parent 4

Parent 7

Parent 2

Parent 5

Introverted

Parent 6

Concentrating on childs play?

P1 : -

P4 : -

P7 : -

P2 : - 

P5 : Parent was 

scolding the child 

for disturbing her 

P3 : - 

P6 : -
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Parent 1

Parent 4

Parent 7

Parent 2

Parent 5

Parent 3

Parent 6



Observation

Nature of Parent-Child interaction?

Parent 1: Physical closeness and warmth praised the child 

Parent 1: Dolls with female friends  Parent 1: Dolls with female friends  

Parent 1: Dolls 

Parent 2: Physical closeness and warmth praised the child 

Parent 2: Hide and seek with friendsParent 2: Hide and seek with friends

Parent 2: Bat & ball

Parent 3: Physical closeness and warmth praised the child 

Parent 3: Bat & ball

Parent 3: Bat & ball

Parent 4: Physical closeness and warmth praised the child 

Parent 4: Mud, stones at mother's work siteParent 4: Mud, stones at mother's work site

Parent 4: Gilli-danda

Parent 5: Physical closeness and warmth praised the child 

Parent 5: Play based using utensils and doing household chores Parent 5: Play based using utensils and doing household chores 

Parent 5: Utensils 

Parent 6: Physical closeness and warmth praised the child 

Parent 6: Market toys, rhymes Parent 6: Market toys, rhymes 

Parent 6: Car

Parent 7: Affirmation praised the child 

Parent 7: Play-based: counting, alphabets, rhymesParent 7: Play-based: counting, alphabets, rhymes

Parent 7: Household items 

Type of play

Toys used
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